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nesnelotegteds” developeenté in. comparative education 
have influenced those in comparative physicdél education and sport.: 
The history of those develiopaents, in comparative education, oreover, 
field, The overall methodological:: 
comparative -education have, been the following: 

studies involving history anid those designed to demonstrate national 


in the sain,, area ‘studies; and comparative studis utilizing the. 


topical approach and more sophisticated research techniques, 


particularly statistical methodology. With respect 
education, every consideration should be given to t 
emphases, frameworks, and no¢els, in comparative education. ; 
Comparative education has proceeded froma intuition, description, and 
chi-nationai 
character tradition has been superseded, to a large extent, by a 


‘analysis’ to prediction. The historical-philosophi 


novemept towards the social sciences, The field of comparative 
' physical education and sport has come a slower route, has 
Less worthy scholars, and is relatively new in the academic 


be 


physical. 
changing 


ttracted 
orld. ° 


or 


bY 


studies involving philosophical traditions, and these are, 


‘The descriptive, historical, -philosophical routes will always be with 


sciences, 


t 


t 


r « 


’ 


’ 
. 


oe. 


° 


« 


us, but.altimately academic. acceptance of comparative physical 
‘education will depend on a slow but assured sovement into the social 
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., Methodological developments in comparative education have influenced 
those an comparatd.ve physical education and sport. ‘The history of Pe og * 
those “developments in comparative edugation, moreover, are. e stmtlary ; 


’ 


and «understandably 80, to those in the newer fev. <P ee 

The overall methodologies} devedopncnts in comparative education oe 
* shave been, the following: stuties involving history and those designed Nga ng 
, to dacongtrate mnational character; studles involving philosophical nae 
tqpatetons ‘and. these werey in the main, area stuties; more comparative 


“studies, utilizing ‘the topical approach and more sophisticated research ” 


veh ached itn, ‘particularly statistical methodology. , These will be - “at -~ ® 
discussed in turn, endeavoring to discuss a teu pista education ee ~ 
eae as, well, as. trey appear. “ . ¢ ; ; . P ; 
t i ok 
: f ’ ; % oy . : fs 
"The National Character Approach =. ie ae ‘ 
ie ‘ ' 


The national character approach could be considered a method. ‘ 
Ite- main exponent was sah Mallinson. ‘Resentially, it was felt that.” 
had make's up.educatioh in‘a ¢ountry is rattond charactér. English 3° a 
education, therefore, is what<it 18 because of factors making up, the Paha 


“national character of the nations According tedensiness there’ are four > - . 
factors that make up the variable that is national characters . etupetdonts : 
sockarnaastanes ‘national’ envirdnment’ and hereditys oe 

“As Mallingon says, however =(1:29), one has'to bear in aint Sat ie 
eal aaaiaae character of va%giveri group is never determined by one factor 
fe alone but rather by an intricate conbjnation and interweaving of all 
the factors, some being dominant in one particular group, recessive -in 


J ’ 
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another, @nd 80 one" * = . = 
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_ The framework.for the analysis of such national character is 


a“ 


four-fold, as the followirig table denonstrates. ‘e 
7 ‘ # i * ‘ “” 
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|Table 1. Mallinson Framework Utilized For The Study of National: Characters’ 
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(Seis Page 2 re 
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Rs! components ‘of the treme are: ; 
"T+ Geomaphics) int Boman Factors Thie 19 an sires of the particular’ “8 


oo 


geography ofa country and: ‘the various economic factors in that country to 


sspertain ag there are factors. . that might influence frame national characters “ q 

¢ ne 
"2g Histéri cal Fac tore ‘The study of the history of .a ‘country. is. necessary eo 
to ascertain those factors and influences which have ha an oftect on \ 


national characters’ ; prs: wet : OY ~ og 
3. Religious Factot, Religious influences, Llendee, need to be analyted 7 


in a nation ap to ed influénee on national characters Ie * 
he. » trroughout history the Ind and amount of efucation ; 


tan been related to the increase or decrease of a parttcula political 
" outlook and beltet, which Ukewise can have ar effect on national characters . 


S 4 


“In pee education there have tesa bcsbienks of the “pationa 
chargeter approach. It ‘is no ‘accident, it has been argued, that, the Jahn 
system of, grmnastice devefdped ith Germany, the ganes: ‘approach-in England, . aS 
the Ling systotin Sheden ‘end the Bukh eysten in Dermarl—these approaches 4 
were related’to the fatdonal character of the people of those countries, - 
and differed in saplage! respects. And these appréaches were occasioned i 


ny 


by an foterningling Gf googrephtenl and somo Matortcalyreligtos ae’ 


Jf} . of "9 273 
and ‘political factorss With the dweihoowant of the British titans gamed 
"followed the flag, as the British believed that chéracter could be 7 


‘ dweelopad by gines, and weaknesses in nations aril could be developed’ \: : 
by the dietipline, SCE RRAUEIA Ey courage and 80 m that oe be learned "i Ne : 


+ from games. The whole muscular ‘Christianity ‘ascitic has some relaticie ' iy 


* 
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«ship to the ‘national “cngfiyeter approach. : 3 
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Nn ‘ . oe 


a c vs ucati ition er ; se 4 : : : 
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The main proponents of the histor}cal’ approach in comparative  . . -* 


+ 6 
pe ene rs 


——-<hunalon pre Sean Ly intitly RAEN TS, ans and Robert, Ulich. ee 


‘The Hans framework (2) is repregented An the cela, table. ’ ey 
*» ed ‘ 


“Table 2. The’ Hans ’Framework Utilized in the Historical Approach. ’ 


HISTORICAL wAISES 


4@ 


boucartonit cONDUTTONS 


the analyeis of Hans, then, ewoitld look at (a) the natural oe 
conditions ‘of the ‘country, (b) the petigious tweatiions and (c) the . ar 
‘secular movements. The national conditions which influence edutation, w .°, 
, : according to Hangs are (a) pace, (b)' the national language, and and (c) the. 
social and_physical SPS The religious traditions are examined 


* . 


ats oe oe 1 oe 


| 2 . ‘ s “4 F ‘ * ‘ = . Page b ; 


. as to the emphasis‘of (a) Catholiciem, (b) Anglicanisy and (c) Puritanism. 


tie ‘easier movensnte Exe enshysed as to the emphasis of (a) Hunan. em, n ». * 
whether the movement is one seotanistng people, particularly the liberation 
of people from prior conditions, (b) Socialism, emphasizing the. ° 
prevention of exploitation of the masses and (c) Nationalism, where the 
emphasis a. on) “the development of national charaeter. . = : —™ 
: "Agidelg main emphases are seen in the chapters of his book on 
“ee Comparative Bucation (3). Those were Eiucation and Natdonald ny Education 2 
_and Nétional Character, State and Education, Ciunibaatian of National 
et Systems’ or “ducatign, Masini stration of : Education, - Elementary Hducetion, 
‘ _ Préparation of Henentgry School Teachers, Secondary eatin Secondary i 
. fey _Sthool Teachers and Summary and Conclusions.” He discussed the education 
_ systems in England, France, Germany, Italy, Rusia and’ the United States. . 
el jisiitaved, of ‘course (33 xi) that education was closely gssociated ( 
the national, social, economic, industrial and hygienic progress 


of a nation, and therefore. with the promotion of the. natdonal welfare a, * 
' property. . Within this historical method, Kasamias and Massialas feel a) 
that the baste framework utilized by Kandel ‘is three-fold: (a) repertorial~ ., 


dtecriptive, where the ‘facts are presented, (b) historical-functional, . 
xe : where the causes are examined, and @ meligqristic, where ae Judgniont.s 
are eek in an n attempt: ie Amprove education in ae wel r as zi 
Vache 3p. fhe Renda Frameworks Uittued 40 the wiwyarteal, Apranach ee 


le : Comer to’ Kazamias and ara 


x s 


Ww 


exclusive restarch techniques Ss i : ; =? 


v e + 
educstiénal tradiyions ep approach and the philosophical adproach. Some 


fo . o% : Page.’5 
1 
i . i Bk t 
. , , & ie 


The use of the historical method has been common in hy etontt education, es 


” particularly: togemplain- sport in the society. The. doctoral’ stugies i 

the two. Australians Peter, Lindsay and Allan Cox are pectisns typical, - 4 
igidate giaobous historical methods in order to exantins Canadian 

society’ ( 5y6)e The preponderance of studies in physial education oy 


"fitted this approach, though mans has-been no sysyenatic. eotablishient * 


of a model for lysise =, ST se ’ 
Philosophical Traditions an “3 


+ 


The philosophical approach is enn by Joseph: Lauwerys. His 


basic belief is that each ‘mae has a phiLosophl.op) traatt tion ha 
at the Least, orientation. As a consequence. he believes that the 
fi philosophy ofa nation: dis the Amportant factor in the study of a nations _ 


Indeed, social, and political philosophies, in operation in’. ‘country 


naturally effect the educational philosophy. . ae v . ‘ 
™» - ‘ 


Many scholars i physidal education have developed philosophies Se 


of physical. education, which igibeiaaidiaan out of. and related ‘to the 


PRALORORHY of educat;Lon,, which ‘in turn eh be related * to the 

peiverey of a nations le studies have occasiondlly utilized ae 

philosophies and purposes, sic as the fea ci study, but ngt ds an 
-*% 


. 


. ~ 


J 
Thé verqous approaches to this point have utilized what have ‘beat 


# described’ as frameworks, methods of analyst for the ‘study. of educations 


They mare utilized the national character approach, the historical and 


of the great names 28 compagative edueation were represented heretit— 


Vernon had ingon, Nicholas ‘Hans, Tsaae Kandel, and Josepit “Laiwerysy and 


their contributions were ‘dommental ones, but molern comparative oe ems 


‘ education has Sheen new" tury as. indeed nodern comparative physical Bhs 


ae ¥ * Ls 
ae a ' « . - 
‘ sy * PS As 


cal education and sport will increasingly take new turns. As ae 
put it samaade he ; . es ta 
” The argument underlying almost all Siaiinetcele “es 
. discussion is that between the pragmatist and the. ©... * . 
\-—theorist-—whether ative education is a’means to a | 
i a peformist end or a scholarly:end in itself. Through~ : 
out the last twenty years many authors havé claimed fae , . 
; if that comparative edugation represents the height Pe 
j _ bf scholarship; we gan learn a great deal from the. 
me Fs _] >, observation of foreign education systems and ey al 
a ae learning justifies ‘the endeavore. But ‘as many other ce Enoaen 
‘ authors have insisted on more precise educational 
. goals—foreign educational systems are geen as adding 
: _ perspective in order to enable more appropriate ae 
‘“\ | yeform of one's own edutational system or more ' 
insightful, educational generalizations. Thistype- ~ 
‘ of -argument, tmderlies all research, and it ia, pe: . 
intereSting to note that one of the most recent, ‘ Pe . 
oe * + contributions to methodological discussions ’ , : 
as ae (Kazamias 1972)"argues that excessive concentration ~ . . mo 
‘ = on nor—pragmatic approdches has led to the present ~-- ‘ef | 3 
situation of comparative education nee in. " 
jeopardy’ as an endeavore - - : : 


° . 
Lad Py 


mil overly pessintetic view is ae to phystded eincathon us 
where comparative coutses have steadily increase} : in usntity ad eg RY 
quality. The fact isy however, tr, comparative education there bas . , 
. been a movement away from the /histori.caj-nati onal ‘character=philasophicdl =» ' 
; approach to one seahavine more of ¢he social sciences, ag uijdtsctplinary to : 
multidisciplinary, from observatianal to staiytionie Poly from transplantation 
to selective reform" (83231). ; ks : 

The first part of this, papery, then, involves the use of pee. ot r 
it tha analysis of education, the ‘second part deals wath theoretical 
models. Bri the gap” “from the old bo the new, ‘ceatee’y is Arthur oe een. ; 
5° oohiman. It/might - argied that his work argues for a ‘framework, | , ub 
+ but it was entitled « inacestdeal model and at the least crtany = “~ 
_ influenced ‘the development. of theoretical models. Jones (9274-79) calle: ; 


the appreach that of Culture, Areas and’ the Theoretical Modele © row 
: \ : 
. . a4 : je. ‘ 


: ; 2 3 8 8 
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~ # 


r eee Sa \ 


“e 
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‘ Mackin ‘such as ‘scientific, technological, gesthetic, ethical, social, 


“ » e 

rd ¢ 2 * 4 Wee 7 * | 

ala . ‘ ° Lar ¢ o ; ¥ | 

. ; ' 

f ee ’ . * ' A . Page tT. 7 y : a] 
[ bo iy 

2 = , irs * 

adh fics makes ‘ < e 1B ve 
ure ‘Aréas h ic eh. * : ae 


* * : ‘ 


. baraas does not dentgrgte ‘previous SpprCRstas, quoting Santayana — 
,_ (1033) that "those “a forget their past are condemned L sacrepeat ‘it 


but he feels analyses" of educatign ,should not only use cultural by! 
topical methodss «Individual educational ‘systems ‘should be examined 
at the context of individual, cuhturesy tek such topies and Long-range 


political and economic, which Shape education systems, should be séen in 


higtorical perspective. These long-range factors are are as a “cinele ' 


- of hupanity* (10:9) in a space-kime continuum, constantly in a slow | / ; 


‘ process of acculturation. However, if is the impact of all Shee ee 

_fattors that occasions a profile of education ‘ina particular, | Giihete 
"moe 20 Long-range Tacters are. se ma Hochiman as a th retical 

model. to. facititate and anisayee educational asia aaa The ongeaddass 

factors stiniledy, -and ee he included in them, are are “ds follows: . 


3% "  DONG-RANGE FACTORS: ee Sd 
2h (a), Folk = quantity and qucitty: ethnic sources 
(b)” Space = spatial SONOEPLS, territoriality ‘ond natural features 


#. 
— &) Time = temporal ‘concepts, historical devélopment and evolution 
: of culture ‘ } 
; IT. (a) — - communication, wenicle fhrqugh | which culture grows 


@ < ‘(k) Art = vital factor in every culture for aesthetics and’ 
utility , and play 6 ‘s 


fe, Pat losophy. ~ ~ Value choices, pursuit ” of wintions “thous. it no, 
‘ civilization, adventure and peace P 


“ (a) Religion ~-ethies; good Lifley faith and belief * is 


os ‘ 


"trrf, (a) Social Structure ' ~- elite and nasi family, Kinship, BEX, “3 


“ es etiquette i 
eedom and discipline, ordering of human wialationes 


2 (c) ids = ation and cofiser'vati.sm, production, consumption 
-< 


« (a) Technology ouaeatie and creativity vais machines 
_ (b) Science ~ natural and hyman sciences . * 


i 


fs 


informal 


. r ‘ . bs 
. e % * ‘e : ’ 
. ‘ % "OS 
_(c) Health = = physique and ‘intellect and sictsed well-being» = * _ 
(a) Biuettin = speciafization and’ generalization, social presets em at 
of directed learning : : ie F ‘ 
/, 4 ‘ ’ . é ‘ 
does (9:48) puty in tabular form, the theoretical model as he r ’ 
j . 
-: 
terelined ite y : \ 7 ' 
XN 5 = ‘ Be : . ‘ . 
, * yy Se 3 
Table he Gees of a \phéoretical Model: Ae He Moehlman sy ote? ' ' 
(from Jones, Phillip, Cc ative Fducations . 
Method as ‘\ 2 
* : , *% 
\ ; ; 7 
Long-range , Description of long-gange 
. factors \ factors e . % | 
; (Column A) < = B) * oy 
Ethnic sources, quantity, qual. Qhantity and quality 
. ity, age-structureof populatidn |. | : 
Mi Spatial concepts, territoriality | M tual aid nd strug- - 
. | and natural features . gle for existence uh, 
Temporal concepts, historical | Indigenous. growth 
_ development and evolution of | and external ex-/ oe 
* culture change * mK 5 b 
a ae | an b . a 
ane : iy 4 Symbols, mésage systems, | Communication and 5 
we &F 7! 1 gommunication of conceptual imaginafion / ° od 
. thought . - - ‘ - ) 
Aesthetics, aa ial beauty | Aesthetics and utility oh 
: sand play i F 
‘ “Value choites, pursuit of wisdom | Adventure and peace ~ 
* | and the good life “ 
* Relation of man and. the| Ethics and faith 
r universe, belief systems. - a a 
{1 = : : . 
. Family, kinship, sides Elite add mass 
t . and social classes ° 
. Ordering of ‘human relatigns, | Freedom “ad disci- , 
. ‘governmental structures and pline 1 SF : 
* operations 
. Satisfaction of wants, exchange, Innovation ged ¢on- 
omy froduction, and consumption | servatism :' F 
r ‘ 
;: Use of natural resources she se . 7 
. machines, techniques and power ‘ . : 
resources r . 
: The sphere of knowledge con- eo % ; 
i cerning both natural and human’ human sciences to 4] 
realms . : : 
The condition of physitgl, emo- Phonique and int. ‘ 
‘tional, and mental well-being, : . 
including functions of living 
The’ socigh process yof, di y 
“NN 
5 learning, both figs: ae 


= 7 a. 1% , : 2 ie - . i ’ rm . a ; ‘ ae 2 | 
st age th oe. 3 MS ae oe ; : | CPaged : 
. Wy = 4 icp : 4 . Mod j . i ‘ “ ‘ ’ 
‘ Moehlman, they bridged ‘is gap between the two schools id oben, ar | ‘i ; 

comparative education moved toward the social ectenbées: ere on 


. a 


ewmamme Method af my ao ae So 


i . . . | i : ns ae * ‘ ‘ 
iz 24 (i ‘ ‘ ’ : ’ eres aa cenit. 
~ Ne : . “ = ] 
} 
4 


of re. CT) ts. . io * 4g 
. George Beredayy in the book coer dave Method in Biucat ion, ‘ \ fa iF | 
r endeavored to asaist the fieXt- of comparative education in becoming = } 

"a fully fledged acadentic discipline” (12tix). As Bereday put it es ; , | 

‘ + (Lsdxen)s ; | . . ‘ \ a a a: 
- ' ts Comparative has or should have-a firm moo, : ’ 


ring . 
ar within the precincts of one of. the older ‘sotial sciencess a { 
| Its strongest affinity is to political science, or mn 
perhaps to geography. Apart from such. major methodological * / Z. 
-* gommi tS, comparative education relies on the methods 


; of a host of other fields, from.philosophy to psychology, ~ ' ‘of 
> ; from literature to statistics. Its specific task is Vee i ~ 
to bring several of the concerns of the humanities and ath : 
2 . * the social sciences together: in application to.a 
ak ae geographical = of educxiions < ; yt 
. ? 


* s 
' * o 


- We tend to forget, sonetines, that, the humanities can also be 7 


a 4 considered rt) ‘important, ee thé social sclences—the search for = % * a BP 
i respectability af the’ sciences cam occasionally stfangle eee _ 
: as, the link with the humanities is dbvious, respectable and nsedede ‘4 ue : 
Statistics does not hecessarily epiaes ‘Somonn | sensee The on igs ‘ ve ) : 
 indeeds , is vith as important as what is put into. ite ‘ . , Rs i] | 


In any case, Bereday's book was a landmark in’ the field, \and has had . ’ 
a considerable ‘Apfluence as it pushed the field mére to the social sciences. 


¢ 4 (te ultimate .purpese of any science iy, understandably, prediction and J 
* ¥ 
: \ ontrol, utilizing namatheon s that can be Aesteds and sgneralizationsy 
. * ' go that slowly the field can move towards explanation. - “In any casey © 


Bereaay apoka of the refiance of the field of comparative, education on . : 


a pe 11 © ae be ' 
*. ‘ww P te * 


Page 10 i 

ar t 

~ 

re “ As Beredey’s ‘theotiading developed, his niodel. took as four parts: . 

ee (a) Description,. -(b) “Interpretation, (c) sales ara | a the. ultinate 
_stagey (ay Conpareon. With respect to teastinidon (an), "the. two 
major aspects’ of study ‘in tohotan schools are the ‘follow-up of printed ‘ 
“pources ahd we school visitations." "The second. age involves tans ay 
"not description "e interpretation of information and consists of - 

. subjecting the pedagogical data to. scrutiny in terms of other social ° 

sciences." In order to be euccansiu in interpretation, Bereday'' felt 
that a person stead be able to Understand two or “eeee. ‘disciplines 


other than education. The words of Bereday_ are epplanded (11:21): 


All of the humanities and social peiens’s should: 
be used to broaden the vistas of comparative education... 
To this day no school program can be adequately explained 
without réference to the ultimate philosophical’ commit— . 
bane of the. society it serves, nor can educational 
hanges be compared while ignoring the historical period 
@in which they take place.- Comparative. analysis is now. 
concerned with'the sociological impact: of.education 
upon the’formation of public opinion, the economic roles 
of, education as public investment, or the changing 
rights of parents versus the political commen, in - 
sas sa Renee progress. 7 - 
: Area studies become comparative, and the scientific nee 
are ‘increased by the next two stages, Juxtaposttion and Comparisons - 
Juxtaposition is used when two or more area studies are studied, and 
refers to the establishment of  sabtiavtiles and differences in’ uch area 
Sanitpes A ivadthant may be ee, at this dlls based” on the data. ; 
Juxtaposi tion - really a prelininaty comparisons “The fourth step is 
comparison, Looking ae the hipothests or hypotheses: and: arriving 


at conclusions. 


The model is summarized by Jones (11:88) in the following table. 
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Table 5.. ‘Four Stages of Comparative Methodology (After G.Z.Fe Bereday 
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“ee Brian Holnes took the model a step furthér by endeavoring to establish f 
7 « { ef p. " : 
-the pfortbiliey of prediction. As Holmes put it. (12229): . 
we ' {xe i " 


: — e « e In short, £t' lo Waguned tbkt & Teles 2 
year ___ of education’ elving directive pover can be developed ~ 43... 


‘ Le eo} 


‘> 


‘ Holmes is, essentially, concerned with predictio - and is 


T 


FS Ss? © ia oe ‘ . ho Sor ee 


« ¢ “ ry eas 


6 - 


4 


through comparative studies, and that tne search for 
the, underlying principles which govern the development 

< of all national systems of’ education is importante » « - 
the ‘problem approach’ ¢c serve both’ moe in 


ies hs education. ' 


& 


uenced in his approach by John Dewey's method of gplving problems. 
" Ones the problem is apparent, and there ‘46 a desire to ig oe the 
nethodology. ts clear (12:32~33): ‘ 


' 
ae “Between the cminatiantinn situation (confusion \ 
. « Or perplexity) and the post-reflective situation 
' (perpjexity resolved),” a number of refléctive processes 

take placee .These may be ge under (i) hypothesis 
or solution formulation, ( ) problem intellectualisation 
or analysis, (iii) analysis and.‘specification of context, " 
(iv) logical deduction of consequences, and (v) practical _ 
verification. j 


* 
. 


* 


It was realizéd by Hones, of course, that ‘the comparative , 


ai . educatdonist was Anterested prainly in the first. four stages of Dewey's’ 


ae 
* 


reflective thinking approach, icbeathon being a proben in educational 


matters. In any cise (12:34): "The a a approach implies that ”s 


underetanting of. on] and educational ‘processes comes, from successful 
prediction rather han, as in some epiistemologies, through the discovery - 
ef antecedent causes." 2 - “te , 


« 


” What is impicte’ is how Holmes viewed the comple ty of’ the task 


- (aau6)? 7 — Se ee . ; | 
5 y e « « comparative seis calnes to: "ae . 


to formation of educational policy should be intern ~ *° 
disciplinary in-character. ,Evidently-at each stage ; om 
in the process of reflective thinking (the problem . ‘ 


approach) the cooperation of ‘economists, political 


scientists, sociologists, philosophers, anthropologists, co 


- and comparative educationists is desirable. Jointly 


Fol they should proceed to analyze or intellectualize } 
the lems examination by formulating relevant j 
questi je of course, ont al ian oy OY eee 
" possibl solutions. The contextual background would oo 


| consist of data drawn from all or most of the social we” 
7A sciences, and each participating meaber vould help = 
, to identify, select, and weigh’ the relevant background 


cae Se * factors. Each could nié doubt contribute techniques 
, by which the’ number’ of variables are reduced to . Pie 
, manageable proportionse Finally, each discipline ~ iy Behe 
' ie ‘« might suggest techniques appropriaté to-the task of ‘ say 
1 logically deducing consequences or outcomes in the “_ F : 
ar ~ seal of specified initial conditions. , ° 
‘ = : is ' 3 \L € . +. 
. The model. utilised by Holmes in atpaciciivs Studies is 
diagranmed by Jones (12:97). : oe : , 


. * “ ‘ . ‘ 
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Table be: Methodology proposed by Brian Holmes (from Jonesy Phillipy. 
i , C ati mca thod, 1971 )}e ° 
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ee t 7 FORMULATION OF POLICY PROPOSALS ; 
> } fs wantin oh RELEVANT FACTOR 7 § 
dap hlesselc ected allicaa 
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. io ‘Popperts ‘eritibal dual om 9) as presented with the problem * 
_ | Aproach mindy but ig anotiier’ conceptual framework that 4s worthy 
~~ . of enalyskse- _Besentallyy ‘the (12:50) "framework is basi an , . 
" attompt'ta classify data of diftetent kinds in.a vay white wit. enable . 


e varios Kinds of mpartiv sty to be mde sore vigaroun 
.s 16. 


, ‘ ' 
7 . * < 


. ) \ Critdeal duali on argue that (12:50-51) man any society there cén — ae 


identities and Atetingulahod two types of Laie—ttie normative and 
alogical.4, .N Normative laws can be ‘changed by aan, and. the dagins g “te Be 


1 matt can challenge Hawi, his Sréedon, Fry ‘a measure: of an open” eg I 
34 = ; i 
society, Closed svcieties do hot’ aiow mon change—sockal norms do . ‘ 


x “change bt in certain societies with aistieulty.. - . " 
; nf re o a 
geht ve If normative laws represent an ‘ere ‘on’ man's 
i ‘-° 4. social envirorihent in which he is able te choose, ” ~~? 3 4 
y / S" | “freely, some changes in society are less under wae et ‘ 
= direct control—or rather can be controlled only by ee: / 
i * using scientific techniques. These changes occur in # . rs 
ie: ‘ accordance with ological laws. Critical, dualism, ; 3 > 
. ~ in fact, assumes that there ure operating within,any.  - . 
fs) @ social environment a number of regularities which are hy yg 
ea ~Y <" similay to those found to apply to man's physical i ‘ 
eel ‘surroundings-“in physics, ‘chemigtry, and. biology. iP a ie 
9 Such sequences of socia} events can be stated in | re are 
sociological laws-which*bear to, man's soci. = fs ; yA 
environment the’ game kind. of .rebationghip as . ws 
eo. natural laws bear to Spe meena ey - 
é : -They can be used to exi]éin the operation of soctial * . * 
, _ institutions or organizations guch as schdols, * : 
. : ‘4nsurance companies, industrial concerns, trade 
- ‘ unions, and 80 one . They make predictions possible. are 
* ¢. mg in the social sclencese : *s ; Ta - 


‘ a 
+ % - . , , ’ 
, 


wgi® > ‘ ‘ b sa 
oa . ' ae = / fs af 
. 


, The model for comparative edkosiion 1aied 0. tn concept of cn ae 
critical dualism developed by Popper ahd Holes consists of sieos! 
parte, ofoontiaiiys (a) Homative patient puis imives empirical ¢ | 
ee eh 
The nature of mam the nature of society and thé nature of kmowledss | ’ 
. ‘iL be ascertained in a society, co tht tp Snforation aay be : : 
used,in a comparative, manner} (b) Institutional patterns - the Yeecriptive 
enalysis of educational systens, within the specific cultural ‘gomterty =. 
* is required heretsi—description aid explanation are inicludédy as well as. as 
snalyses of politcal, aconomic ond sdugationhl inotitutions, administration,’ 
and finance atthe national, regional and local levels, as welll as the a 
seratare of the mata, te alacion pte, mumintionts mde, , 


* 


"pavebdlogte: services methots of Yaaching, discipline iitioxsinde: 

" services, and ancillary services, aswell as Legal. frameworks, (c) Physical, 
« pattern or material circumstances ~ these deal ‘with the geographical 
features, the physical terrain, © , ' - 
7 “ee are real difficulties in this approach particularly because 
it is not a static eats and is somewhat difficult to understand, 


Bie shetioulasty how to identity changes’ It ‘is an a ic 8 Hyerers to 


conbine the wheat end een: with as Peanticety iv 
a Ae ae ; ! 
on : ro cei _ \ 
a ‘ King has been criticized somewhat because he has not been scientific , 


but this has mainly been baaed on his popular book Other Schools and Ours. 
“ay and his editing of other descriptive books, but Comparative Studies 


' ot Educational, Decision (15) presented a different King to the world 
of comparative educatiohe As Jones put it (9:127-128), describing 
ee the conceptual framework he advanced: | 


" The first element. « « is that of rapid social 
" change and the second comparative education's role of 
‘* assisting in decision making, by supplying educational 
© insights rather than by accepting the idea of immutable - 
social "laws". « « The third element seems to be that 
of involvement, or commitment» in & democracy « « « 
comparative education is no mere academic and isolated 
suit; it is an analytical and reconstructive agent i 
educational changes which these days have so many 
important political and social overtones. Better, he 
says, to have democratic involvement of those most 


i 


me able and knowledgeable. Participation, variety, 
flexibility, evolution of ideas add up to democratic 
cee vena: * ‘ 


A fourth element is the pragnatic approach in 
‘ that, while the idea‘’of laws is rejected, the use of 
= hypotheses, etce is commendede « « 
The fifth and final element . « « is the firm 
eh belief that work in the social sciences is, of 
‘necessity, carried out under conditions different 
from those in physical sciences « « What follows is 
that, given admittedly difficult conditions for 
iS some kinds of social research, the researcher must ° 
make his work ad scientific as possible or develop . 
modifications of the scientific method suitable for a | 
use with phenomena in complex cultural situations » » + o ? 


é 


m collection of data is concatved b by King ‘sce first sige in 
comparative studies, then the’ analyats of the data, endeavoring to 
* analyze. difficult cultural patterns, after which policies may be 
developeds The implementation is the ast staEse This model is ’ 


4 


. . summarised by Jones* (92130): F ; ‘ . 


7 | Table 7. Methodology “ee iy Mimurfl J. Khe (fron Jones, Phillip, ° 


Comparative Education: Purpose and Methods 1971)» 5 


(Pasb ieee oe ares oe oa , 
ee ee eee ; 


. Higson has attempted to catagendan the varioub writers in comparative 
education we) Bid. ot 
° ‘i * 


‘| ; Table Be ‘Six, pe Methodological Approaches to Comparative Biucation: 
a Fe Me Higson (from gone Phillip, Comparative Education: | - 
; ; Purpose and Method, 1! 


1 
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Table 9.. Higson's Stine ‘Classification Criteria tie Joiiy Phillip, . 


Sosparatdie Biusatdons Purpose and: Methoss 1971). 


a Intra-ed 

a se analy: <i a i : analysis 

6. Geographic scope of analysis Global 
7. Nature of data compared Quantitative Qualitative 


8. Author's main reasons for — aes Meliggistic 
~ taking analy 


_ There are eight eriteria he uses to categorize the various ‘« + 
+ _scomparative educators, each of which ify a dichotomous categorys Category 
ser pe 
(1) as: Sanateett oeeghia cba. that $s ‘bo some educators use constructs 


and gone do not; (2) elabes to microcosmic:macrocosmic, the degree of 


analytic abstractions (3) relates to contemporaneous: historical, the 
main docus in time of relevant uaa (4) relates to “statdcsdynamicy 
= 


Pa 


that is whether social change is analyzed. 
: With respect ‘to physical education, every ia should - 
be given to the changing emphases, frameworks and wade is comparative 
oe Indeed, comparative education has proceeded from intulticn,- 
description dnd analysis to prediction. The histori.cal~philosophical— 
national character tradition has om superseded, to a large extents * 
by a movement towards the so¢ial sciencese The’ field of icici ead 
Prgstcal emai and Me has’ come a slower ‘route, has attracted 

‘ “tess yorthy pchilittts is a relatively “new boy" in the academic world. 
“But the lesson is clear—the descriptive, historical p philosophical 
sroutes will ever be with us, ie ultimately academic acceptance wi. 
depend on our e1d0 but assured novenent nto the social sciericess " 


_ Worthy amy territory “awaits the: discriminating and devoted — 
f a 
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